Unit — Il Development and Personality

2.1 Development - Concept

“The process by which a germinating seed or conceived organism is turned into the
mature plant or full-fledged being are collectively termed growth and development”.

“HSIO® diel fohar THURUN TSI Silard URU® g fdear qul a1e o adr saadiae

> qIe TSl WRIHTUITHS TOT HiSTdT A0 3T 960.
> TATA AT W93 UTd 9¢® givdre Ufshar Fgurel f[asT.

Characteristics of development process : fd&RT Ufsha=! afdreed/aa/sem
* Continuous process dTdd ATGUMRT Ufshar

* Principle of integration Y& {od W&UTA dd
* Step by step process HHAG Uihdr

* Proceeding from general to specific responses JATh g ﬁ&ﬂlﬁv%
* Individual difference dafdd® Ug



o

Stages of development process : fa&® TiHI= ==

* Physical development RI¥® fawrg
* Mental development difg® fawra
* Emotional & Social development AR 3O AHToIS fawre

* Educational importance 21&ifor® fasra

1. Infancy AXTGTEGRT (Birth to 5yrs)

2. Childhood f&=3TRTaRAT (6 to 12yrs)- Period of arrest and consolidation.
qTe IRGUTAT d TEIBRUMAT HID

3. Adolescence PHRIARIT (13 to 19yrs) — a Period of storm and stress
dIgod] SRIdddl HID
4. Adulthood WeTaxyT (20 to 60yrs)

5. Ageing I&Id¥IT (61 to death)



Factors influencing development process :

FacIors
Hered{ty KGR Environment UR™R
| | I |
Family School Society Social media

Ped 0BT TSl Aqd qreas



2.2 Theories of Development faeTaTaT IUU=h

* Piaget’s Cognitive development fUarst 9t dterers fawra Uil

" In 1920 Piaget (Swiss Biologist) was doing research on measurement of intelligence as co-
researcher with Alfred Binet.

. %ggﬁmﬁmm 3@Pe fcaRiay He-TMYF WUH laHdl HevarErdt d=nud

L X 2

While dong this research work Piaget gown through some experiences which was presented
by him in the for of ‘cognitive development theory’.

. ?ﬁ%ﬁﬁmwmmﬁmﬁﬁmaﬂuﬁﬁmﬁ'mﬁmﬁl@wwmw

» Main Concept GBI HH Ul
* Cognition is biological process. Like other biological processes it is also having 2
continuously working and constant factors that are-

- diyA a1 gicw g sifas ultkar eme. sar Afde ufraua gag! Idq srika $nfor fRR ges
3T -

1. Organization (ddcH)
2. Adaptation (ufaate)



* Piaget has given special importance to the ‘Adaptation process’. Because it explains the
dynamic relationship between individual and its environment.

. ﬁu%tﬂ%ﬂﬂmm o1 fa3Iy A fdd 38, BRI § T ST T=AT AIdaRumage TfazNe daY
oy

v" Adaptation consists of three supplementary functions : ufagioHE NH R $14 Gdra:

1. Assimilation (FTf&®0N)

* According to biology during the process of development of living organisms
inclusion of new and external factors is called assimilation.

. SIGRATER Feltdiear fasrarear ufhdewar A9 311 91T Uediar JHTART givarr UfhaeT
HIfABUT FGUTT.

* Similarly in cognitive development inclusion of external factors takes place after
some changes in there original form.

. ATAYHY ST AP 918l gedhian UG o WUTd $lal dgo-dar gidl.
2. Accommodation (JHTAZM)

* Every individual tries to maintain balance between self and environment.
. Yo AT Iqd: HTIOT ITATGRUMTHER HJS - 0Tl YO HRdl.



* Accommodation is exactly opposite to the assimilation. In this individual have to
make the changes in its present structure to adopt the new situation.

TG & Aidmoren dl favg ome. ame saiior 9419 uRIREET sada Heogrmdt
T GHATAT I d 960 GIUGIGE

3. Equilibration (FHdI®)

* Equilibration is always present in assimilation and adaptation both.

THAIG § HgH! GHARH AT AfEHR0T SlalH 3.

> Stages of cognitive development Si¢TH® faHTET eW/ara=ar

1. Sensory Motor Period (dG® HR® HTOES ) — From Birth to 2 Years SHIUTYH I quiudd
* Concept of space, time, objects etc. 3A®HTT, ID, TK] 5. AP YT



2. Pre-Operational Period (fFaTqd ®T&@S) — From 2 to 7 Years R o o auiudd

* Deffered imitation (RIf@3g®HI0) * Drawing (1 Rareo
* Symbolic play (@& @) * Mental image @FfR® )

3. Concrete Operational Period ({d fohaTeH® HTES) — From 7 to 11 Years o o 32 quiudd

The child can think logically about tangible objects, persons, events. gd a3q, sl
e T JIa1ad STOBIoT foaR var a4l

4. Formal Operational Period (@< frarei® HT6GS) — From 11 to 15 Years 23 @ 34 auiudd
* The culmination of intellectual development sifs® fawmamn Sdfdg

* Individual can think of completely imaginary and abstract things. saeit quia:
PIGUHD T 3 MPlaTad faaR H¥= 2.

* Individualism and interdependence are used together. it 3Mfor



> The educational significance of Piaget’s theory fUarst = Iuu=it 9 Neifore vgw

Piaget showed education the way to develop adjustment ability in the

learner. JHIATITHE FHTAISH &HAT f[awRia SvdamEr 4t fiars | RieoneT eraaer.

This theory is useful for taking into account the intellectual abilities of the

children while deciding the syllabus. 3aRTFA I ol difgd &Hdl

The teaching strategies can be used keeping in view the age group of the
learners. HATATATT TANTE BT UK+ AT =T aTUR ATGR HdT Adl.

Since language is a feature of mental development, Piaget suggested that

efforts should be made for linguistic development. 48T g AR fAwMr
mwwmmmﬁmﬁwmaﬁw.



“* Freud’s theory of psycho-sexual development wigsar #-1-& e fawmamn fRrgia

Sigmund Freud proposed a psychoanalytic theory in which, while studying the unconscious
mind, he noticed that the development of a person takes place through various stages.

» s wrge A AAfAzeuUEdt SUURIt Higo! SUTHS Ay HATET SRT HIdl HIdl Tl 3 Seild
TS P, AT f[aPpy 81 fafdy sawiiuyA gia SRl

* While explaining his theory, he has proposed two important concepts. That is:
Wwﬁwmmﬁaﬁn@a@fwma@amﬁ:

1. Psycho-sexual development IS faHTa
2. Libido and defence mechanism HTHRAAT 3{TfOT Tq-T&UT GO

. Psycho-sexual development T fi® faw™

Freud explained that a person goes through a total of 5 stages while reaching maturity

from immaturity. 3ARUS AT URUSAT YT HIAMT AR THUT & TR AFHHU HXd 3
IS WT 0.



1. Oral stage HWTGRT (birth to 1 year 5= d § dH)

* The child uses the mouth to get pleasure. The mother breastfeeds when the baby is hungry.
When hunger is satisfied, happiness is obtained and peace of mind is obtained.

- @ FHqugrardt 9ro@ disEn TR $Xd. Y& SRIO! ST 313 IATUM Hd. HH JHO! B @ Ui
8IS U:2Md! fiesd.

2. Anal stage T[qIdRIT (1 to 3 years d 3 9u)

* Trying to balance both impulses of holding back and letting go. If this balance can be
achieved, a sense of self-esteem is created. If the opposite happens, the negativity increases.

. 3EAY ST fATS{ a1 S SATHY Tge JTYVATET UTd. o) § Aqo- ATYdl ST a) WRardt
YTaAT 10T Bid. 9T I0¢ U8 dR ThRIAGT dled.

3. Phallic stage fradt 3T (3 to 5 years 3 d 4 T)

* Children come to note the biological difference between the sexes. They are attracted to

opposite sex parents.



4. Latency stage JWITdXIT (5 to 12 years 4 d g3 T

* Creates a fondness for like sex parents. The seeds of sociality are rooted. Therefore, this

'g_f is called "period of development of superego™.

sta
it UroPiage Siie fAHiur gia. IrATredd dis Fordrd. ®Hes a1 3aAST “URTgH <A1 fapraT

5. Genital stage Wm (12 to 18 years R d W EI'Ef)

Attraction towards the members of opposite sex, sexual maturation and reproduction are
the hallmarks of mental development in this state.

%mmm,mmmw%mmmmww



I1. Libido and defence mechanism ®THIGAT 30T TT-HR&TUT AU

Libido is innate in a person. The stage of development of a person depends on the place in
the body where this energy is concentrated.

PTHAAAT 3l oA IUSTAd 3Ad. IFRITAT IRRTAT BT fSHBToft a1 Iad HEHRo1 TS 3T
1A Tl fapTarD AT Seird dd.

As the development process begins, a person has to face many struggles. If this is not
achieved, then the person's self is hurt. The person uses various defense mechanisms to

revent this from happening.
%WWW mmﬁmmmmmmmwwwmmw
Wm.?a@qﬁmmﬁﬁﬁuﬁvwmwmﬁ



“* Erikson’s psycho-social development. Titaa1=n a=it-amrore faemrarmar Rigid

Eric Erikson presented this theory by studying the child's adjustment to the self and the
environment and the struggles that occur during it. That is why Erickson is also called the
‘originator of the psychosocial theory’.

it Tiea gi-t @@ Sfor uRER giEm=i Jroerd gH™e Sfor © st Aator giome Jud ar
?ﬁmamw%mm.wamm‘ﬂwmmm’mw

In his psychoanalytic theory, Freud overlooked Ego by emphasizing SuperEgo. But
Erickson filled in the gaps and gave equal importance to all stages.

S
HAIfa=S0T SYUH HISHT 138 - WIGH BT e 41 3EH BS godl do. T TR 7 81 Ivfla
YT BIg 94 9 AR IRET Hed &0,

Erickson outlined a total of eight stages to describe a person's psychosocial development

from infancy to old age. Hence this theory is also called ‘Stage theory °.
Wﬁmm%q&mﬂﬁ?mﬁwmﬁwﬁwﬁm&mﬁmw ¢
ARIT HISGIT. ATHS AT SYUIT ST *STRIT SUUHT" 35! I



Stages of psychosocial development HATHTNS faerar=ar siaw1
= These stages are mainly based on two principles a7 3[a¥T YTYEATH &I dadidR TUTRT 3fTed

i. The Epigenetic Principle SsHIYR d ii. Critical period ®ifd® ®readt
" The struggles in the 8 stages of sych0s0c1al development described by Erickson are as follows

«  TRETA A gifaeoar nﬁwﬁw ¢ ARG TaY YSIowH ol

Infant (0-1) Trust vs Mother 38 To get to give in return Hope, faith 3m=m Sensory distortion-

ECEIGICES] mistrust fazarg fresfaul, aeaara <ol withdrawal gfga
favs sifaza™ fapdl- aeR

Toddler (2-3) Autonomyvs  parents o H To hold on, to let go t_==1 Will, Impulsivity-
shame & doubt 3901, IS0 determination compulsion 3{Td7T-
ST STOT XTHT

Pre-childhood Initiative vs Family $cd To go after, to play ATt Purpose, courage  Ruthlessness-

(4-6) THeTOOERIT  guilt ETHR 10, QBRIST Ieal, & inhibition frdaar-
favs sraRTyHTa gfade

Childhood (7-12) Industry vs Neighbourhood & To complete, to make Competence &Hdr Narrow virtuosity-

CIGRICER] inferiority school ERIdzM®BT  things together gof inertia S faduur-
Suaifar faes DHRUGATSE, THA Mt S

frpwar CEGLIE I



Adolescence
(13-18)

PHRTARIT

Young
Adulthood (19-
35) dreug

Middle
Adulthood (35-
65) TeTa=AT

Late Adulthood
(65 to Death)

qGIARIT

Ego-identity vs role
confusion 3gH-3ffzE

favs Y Mus

Intimacy vs isolation

SqoI® favg THeuun

Generativity vs
absorption fAfdt fa
ZMYor

Integrity vs despair

o= fo 3=t

Peer groups, role

models fieafar g

3Tzl et

Partners, friends
ggaR d fix

Household,

workmates TR,

HEPHI

Mankind or ‘my
kind’

o O

HTASSITAT ThaT AT
EEQESIN

To be oneself, to
share oneself @d:
FIvfiadt 3T, Tad:
BT HIUVTHRE a3t
IO

To lose & find

oneself in another

TGO 3TfOr go=
QIS ¥qd: ST Y0

To take care of

HTSoIl °ut

To be through
having been, to
face not being

SUYTIT ATHAT 0],
THUGTET HTHAT B0

Fldellty, loyalty

Love UH

Care HIoSl

Wisdom 314

Fanaticism-
repudiation WIel®
PQUANIOY - IPR

Promiscuity Jdr[d

Overextension-
rejectivity 3ifoR®-
TJPIR

Presumption-despair

S -fART=T



< Havighurst's developmental tasks gl dl fAsprTHD o

* The term developmental task was introduced by Robert Havighurst in

¢ 1950’s. faPTATHS® HTI BT 20g FMdC BIARC i< 1950 HEA TS P oT gidl.

* R. Havighurst (1953) has stated: “a development task is a task which arise at or about a
certain period in the life of the individual, successful achievement of which leads to his
happiness and to success with later tasks, while failure leads to unhappiness and difficulty

with later task.

3AR. BB (1953) Tl Teed 3MTe: “f[AHTHIED i FUS TETT sdad AT Siia-To [AfR1Y HTeTd
W&w o TRl NWWWWWWWQWW X ar
BB SUYRT TS §: W SO Ha=an Hrafa sre=vr fafor g

» Characteristics Of Developmental Task:
1. Developmental tasks are based on the aspirations and need of the society.
faprITaT® BT THTSITAT THIET HTIOT ATTZIH T TaR TR SR

2. Every society or culture has certain norms. Every society expects its members to follow these
norms.

%@ﬁmmmﬁwmm.mmmmﬁmﬁmﬁwmﬁﬁmm

3. Some tasks are same for everyone. Example : learning to crawl and walk.

PTel BT UABTATS T THTH AT, SSTgUT: IRT0T SATOT AT ol fArehr.



> Havighurst has identified six major age periods:
Infancy and Early childhood (0-5 years) IETa®IT SATI0T Ud SIGATIRIT (0-4 TH)
Middle childhood (6-12 years) STGATERAT (& - 3 )

1
2
3. Adolescence (13-18 years) PHRTIRIT (23-2¢ at)

4. Early adulthood (19-29 years) Jd WeTaRAT ( 3R-3R TH)
5

6

Middle age (30-60 years) HIHTHI (30-§0TH)
Later maturity (61 years and above) Jd URU&dr (§2-a4 3101 @TYE)

> Developmental Tasks In Various Stages

1. Infancy and Early childhood (0-5 years) AaTa®RAT SATOT Td STSATTRIT (0-4 TH)
Learning to walk talk . Achieving physiological stability. Relate oneself emotionally to

parents, siblings and other people. To control the elimination of body wastes.

oA fagsi-raan fspar v fAr=ror ure .



2. Middle childhood (6-12 years) STGITaRAT (& - 33 dH)
Learning physical skills necessary for ordinary games. Developing fundamental skills-

reading, writing and calculating. Achieving personal independence. Developing attitudes
towards social group and institutions,

S0, FTaRTSP T YT H0Y. AP e Tor TRTed T4t AR S,

3. Adolescence (13-18 years) THRTIGRT (33-2¢ TH)
Achieving new and more mature relations with age mates of both sexes. Accepting one’s

physique and using the body effectively. Achieving emotional independence of parents and
other adults. Preparing for marriage and family life.

&gl f&rieam quiTerdte Fdi= oy sifers ufkues ddy |r1ed HR0). Wa:d IRR WoRo i 2/
YHTIIUr ITUROL. UT6d ATIOT Sax Wieid HTaf-e wWia=d yTa &wo). faare onfor eidfae Siianmdt aamr.

4. Early adulthood (19-29 years) Td WeTa®RIT ( 2R-3% TH)
Selecting a life partner. Learning to live with marriage partner. Getting started in an

occupation. Taking a civic responsibility. Starting a family.

SitigaTdt fFasur. faarg SiSieRiE SaeT R ). TErem aadad YRY $RUL. AR SIdEcR] Ut
TARTAT T DRl



5. Middle age (30-60 years) HSHHIYI (30-§oTH)
Achieving adult civic and social responsibility. Establishing and maintaining an economic

standard of living. Developing adult leisure time activities. Relating oneself to ones’ spouse
as a person.
RTHETT Sita=ITel SHawIT B0 Teb e FULT ¥ddl: =0T SIS IGRTRI HHGd I arTol.

6. Later maturity (61 years and above) Td URU&dT (§2-a4 3101 @TYE)
Adjusting to decreasing physical strength and health. Establishing an explicit affiliation with

ones’ age group. Establishing satisfactory physical living arrangement.

TEUATH AT RITUT BRI



<* Kohlberg’s theory of moral development. Plgoaidr Afde famrarar Rigia

Lawrence Kohlberg, a psychologist belonging to the University of Harvard is

known for his theory of the development of moral judgement in the individual.
gIds fATYIBTdIe ARG SR Slgoai g m%mﬂ% Afae Frofare fasraremn

RrgiaraTd! oW Sdrd.

For studying the process of moral development in human beings, Kohlberg first
defined ‘moral development as the development of an individual’s sense of justice’.

AFaAE Afde e ufhaar 3 FRUgNEIS! Slgoatt gl yyq Afde fasramr
ST TETRIT AFRITAT [T HIaHT IS U Hol.

For estimating one’s sense of justice he concentrated on one’s views on morality with
help of a test of moral judgement consisting of a set of moral dilemmas.
For instance, should doctor mercy Kill a fatally ill person suffering terrible pain ?

UETRITAT <ATaTedT MG SieTel STauaraTat i A ad gl J9T 91 JHIGRT o @dT Afd®
frofarear Traviia wediF Afdedag o= TareraT fAaRiaR o8 $iad Fo.
3ereund, TErEn TR SMeRM T dgHT YT SIS GdT HTVRITET Sides + &arHRul fae

urfgst ?



* With the help of the responses, he came to the conclusion that like the Piaget’s stages of
cognitive development, there also exist universal stages in the development of moral values.

- gfaarerar gediqa df a1 fAseuiadd qigaer &t fhas=ar S3Hrae faerarar SuusivamE Afae
Hoai faeamel ardfie =aT S/awT U1 ¢Ele Sifi@rd 3ied.

* The movement from one stage to another depends on cognitive abilities rather
than the simple acquisition of moral values of one's parents, elders and peers.

.  UERITA UTo®, Toie ATV GHaahiw Afde qodid 918 siftmeur TP

* He then identified three levels of moral development, each containing two stages :

. AR A A RPTHR 69 TR HiSS , TAPTeT g W JTea:
Stages of Moral Development

}
} } }
Level I- Premoral 4 Level II- Conventional Level III- Post-Conventional
to 10yrs morality 10 to 13yrs morality 13to 16yrs
} } }
S1-Obedience & punishment orientation S1-Good boy/nice girl orientation S1-Social contract orientation
S2-Instrumental relativist orientation S2-Law and order orientation S2-Universal ethical principle

orientation



Level I- Premoral 4 to 10yrs Afdedr yd urast

* The child tries to gain knowledge through various actions. Whether the behaviour is
right or wrong is depends upon parent’s response.

gro® fafae Fdl H I Hoauar=T vad $3d. a4 IR Bt AT 8§ d TTohihgd
fresum=ar yfaareras 33dd.

S1-Obedience & punishment orientation fR1&T T siFTaTe= fRAUH
* The child decides whether the action is right or wrong according to the physical

consequences of the action. i =T Hifd® URVTHHYER Fdt a7g $t 3ANY § TGP 3dd.

S2-Instrumental relativist orientation Jry@aTUS fRU<
* Children’s moral judgement is based on self-interest and considerations of what

others can do for them in return. goian Afde fofg @it smas sfor @ ggeaTd 37
AT BT B3 IADbdTd dT fAaRIaR ST oz

Level II- Conventional morality 10 to 13yrs Jibfd® UTds]

* Children’s moral judgement is controlled by the likes and dislikes of others- rules and
regulations and the law and order system maintained within society.

- gorar Afde i saviear snast-Fast, Fraw snfor wrae nfor THIST S99 GO o! HTacT T JoaawiT
YU igR i o1 s,



S1-Good boy/nice girl orientation TRTST ST/ TRTOHT ST SraRAT
* They try to get compliments by behaving idealy. TrIds ac- He- AMATHSG! fHsquarar

Udd dhIdld.
S2-Law and order orientation 3fftrRard! fRU

* Children’s follow rules and regulations of society and take decisions about things
being right or wrong with the view to avoiding censure by the elders, authorities or

social system. Y& THTSITS Tl STOT fradi ure= Srdrd ST aete, Siferer fhar
HTHTISTS YOS IR STET B! ST uaTAT €811 MYt IRy fdvar srivg Mdtage Aot gar.

Level III- Post-Conventional morality 13to 16yrs Hobdl®bIxR UTao!

* This makes the highest level of attainment of true morality as the controlling force for
making moral judgement now rests with the individual himself. a1 UTd®iay =T Afawdd 3=

a3} MSUYTRIT &HdT a-d RN A fde ol Sugmlt s 2] S1ar Wad: AFRIaR Ao 39d.

S1-Social contract orientation |THTSI® HRR fRUH
* Individual begins to think about rational terms. & 3iftie aaTu® faarR H=d

S2-Universal ethical principle orientation ddfA® Afawd=! fRU
* At this stage people act according to the inner voice. IT TUHTAR SIFH TATAT TS

STATSTAT 3HR $Td HIdld.



“* Gessel’s maturation theory dFI® TS IUTL

Dr. Arnold Gassel, the father of the developmental maturation theory, has been

called the "leader of evolutionists." d&1RY® TUSH- IUUIAT ST SI.3RATGS T BT
Gassel did a very rigorous job of creating a range that measures the development of

a child from three months to 2 years of age. Gk 2 g9 qUTIid =T oTn
I AU HRUMRY J0ft TIR HIUTR Srdd B3I BT THS H Bo.

Gassel published the Development Measurement Range in 1925, which had a total

of 144 units and was divided into 4 sections. TS %4 ITS! fad™T AU Ivft yH1RIA
o ATHH THUT %Y THD gid AT THUT ¥ faurmiaen d faurmoama ame.

1. Motor behaviour R ad+

2. Linguistic behaviour 4T aa

3. Adaptive behaviour Ufaaiei® adq

4. Personal and social behaviour dufea® g GrHIfIS ad4



1. Motor behaviour ®R® dd+

* Through this unit, the behavior of the infant can be observed and its quality can be
interpreted qualitatively. It includes S types of units for measuring efficiency and

bination. 9T THTHIGR AHGTAT gToareld 101 B T ad-ran unds 3
%%.I%QWMHWWWRWWWW.

I. Posture control TAARYdIaR® fAa=or

II. Locomotion gTodl®

III. Prehension gl
IV. Drawing ¥@red
V. Hand control g% fAa=0r

2. Linguistic behaviour YT qa
* Linguistic development and linguistic behaviour can be measured by observing how

a child uses language to meet his needs. TG® ATUGIT TR UFTGUITATST HTSET
HIATYRT aTIR Bl e FFRIE0r S Hifv® faer Snfor Wites ga-Te ATY= %1 3d.



3. Adaptive behaviour Ufdaiei® qad+

* This type of unit is used to measure abilities in terms of how the child adjusts to changing
conditions and how he respond other children. A total of 7 types of behaviour can be

measured in this IT YPRT THHET deodl TR 0P AT $8 14U, ST SIEHMHET
wmﬁmmmmwmwﬁmﬂmmﬁww USRI IO

$dr dd
I. Eye-hand co-ordination SMTEATYdIaRte =0

II. Imitation TTOAI®
I1I. Object recovering I Ud fresqul
IV. Comprehension 3Tho
V. Discriminative performance HeatHTe® ad-
VI. Apperception and completion FHTH S/ THSH d HYOIdT
VII. Concept of number J&ATaIY

4. Personal and social behaviour dafad® q ATHINTS dd-



Development Process

fapTg ufchar

Cognitive Affective Psychomotor

development Development development
YT fadrT YTATH®




2.3 Cognitive development — Concept and development of thinking and problem solving.
AT faerT - faarufear snfor au fARTeRumRR S auar snfor fawr.

* Concepts and thought processes develop as they relate to new objects, events in the
child's environment.

+  qroHrAl URARMAIS TAdI 9, YT Fiednzil ol Ja ¢ dd! aaa deau-idr AT faar
wfebd= faery gial.

v" The concept is formed from the following stages FHGUT Yoo UATIA IR 8ld

{ Real knowledge of objects a%Id Il I g0l J

Analyses of characteristics T[0T fazowor _j

Generalization HMHRISH0T | J

{ To give an abstract form 3rd W@=4 Ul J
|

Concept formation through words TGTeaT ATeqHTA dpauAT A




» Thinking faarRufeaT

* “Thinking is mental activity in its cognitive aspect pr mental activity with regard to
psychological objects.”- Ross (1951)

- “fEmRufrar § U@ AR ot 3R & Slutare Tzl Yafia srrd. - I (3’42)

* “Thinking may be defined as behaviour which is often implicit or inner, in sence of
not being readily observable.”- H.E. Garett (1968)

+ “fUR ? UP YIS far siqtfa ad= oy A FPrftamrem 99a.7- Ta. 3. IR (2R&()
v Characteristics of Thinking Process faamufera= af3red

* Aim Dedicated process :ﬁ%gﬁ%rf@am

* Impossible to observe fréteror Sl SR

* Need is the motivator of thinking process. 7RGl o faamufea=h iee amd.

* The thmkmg process is for the purpose of problem solving. HHXT fRTHu=T 3%?&@ faarufear
E 13

* A process that connects the past to the mind Hﬂfﬁ‘lﬁlﬁﬁ AT SIS Uit HRUMST Ufehar
+ Complex Process JdRjdrd! Uferar

v" The educational significance of concept formation and thinking process

Hrouar Affd 9 faemuferaa eifore vew



> Problem solving FH=T fARTHRUT
* Problem solving is a process of overcoming difficulties that appear to interfere with the
attainment of a goal. It is a procedure of making adjustment in spite of interference.- Skinner

(1968)
+  gUT FARTHIUT B SEIT ATUUATA SASYSST ATUMUAT SrSAuiiar HId HRuATd! Uiehdr 318, TRI&U 3Rl
TS HIUGRY g T ufehar 3mg. - f&pR (3R&¢)

v Steps of Problem solving T FRTHRUN o eW

* John Bransford and Barry Stein (1984) advocated five steps that are basically associated with
the task of problem solving they referred these steps as IDEAL N

. S . anﬁraﬁeﬂ;gqmuﬁwm@mwmﬁﬁwﬁammm
Hisodl. i+t ITST IDEAL 3 HaIUe.

* Identifying the problem TH¥T ST

* Defining and representing the problem JHXT i w5t 3for e sut

* Exploring possible strategies HHTST YUTHIA! IR H0I
* Acting on the strategies YUY BT B0
* Looking back and evaluating the effects of one’s activities gRumTes da- qTE o SATFOT L I | Gy




2.4 Affective development — Concept and development of attitude, interest and values.

* Emotions are the physical or mental turmoil of a person as well as the experience
that a person experiences while making internal adjustments.

- oA RIS fhar aaRie s U e a8q siaie TR AT oo ol
SIUT Yd! AT UTGT 3 TG UTdTd.

* Attitudes, interest and values are important factors in emotional development.

+  YTaATH® faepramsd sifHgsh, it 3nfor gaa a1 gewiar TH1a3T AT 3e .
> Attitude 3fHgxil

* Attitude is the act or tendency to respond to a particular stimulus based on past
experience.

- gdi 9d ST SgHT S U= faR1y daeer sfae ufdwre quardt fesar far vt worst sifHqsdt.

* Attitudes are formed from the emotional aspects of the experience. The attitudes that
are formed are always peeping from the person's behaviour, speech and behaviour.

@Al U A5t SihTad SRaTd.



* The teacher should consider how the emotional part of the personality, i.e. attitude,
makes a difference in a individuals. we should teach the learner to determine their
opinion after getting enough information, enough experience.

. Hfqaurd HTa-® 3T fUfd gl ARTaa 4 fiaa AUt od § rsagaa i
AT O UTfge!. T A1fgedl, Q41 SyUd daadrar 3Ue Ad HfRad #Ruary Smaur
JTgTH A Rreae ufgs.

> Interest 3ifys=h

* It can be said that there is a interest in the mind about something that the mind
has a tendency to do.

- T MPIPS AT S T, S MY ATISATST HATYRIA HRAGIRI aTed T MYIEES TIedn
HATd SfHSHL 38 3 FgUdT U5 ®.

* Itis necessary to create faith in the mind of the student about the right thing and
apathy about the wrong thing and give the right direction to his interest.

ATIATATHT {10 T MPITEe STRIT 7R A MPiaee AR fAafor Ho1 ooy =
SfUFAT Tivg fezm 2ot smaza® 3e.



> Values &4

* “Values are socially approved desires and goals that are internalized through the process
of conditioning, learning or socialization and that become subjective preferences,

standards, and aspirations”.- R.K. Mukherjee
. I ) HHISHR 55T ST SEID ST Sft ST, e fhar wHTeieRr ufpdgR siad
SOl STdrd ST ot RIS U=, U® ATfOT SMTHiedT §9drd.” 3R.&. JE&eif

* The important function of education is to teach a child to assimilate values through
observation of the environment, daily experience, behaviour.

. FYIGATod IATaRYI, Hfe SgHa, ad-reat AU god sreTard Hyuard Rrequl 7 Rieom
HewTr Py 3Te.



2.5 Psychomotor development- development of skills, objectives, task-analysis,

practice, feedback. T faw™- BizT0Y APy, 3P, FA fAzSWT, TG, TATHROT

* Coordination between muscles and nerves is essential for the acquisition and
development of sKkills.

TIRI S 3.
v Objectives 3fesed
* Social development HTHIf® fabT
* Physical maturity and skill acquisition TRIR® uRusdr 7 Hizr0T UG

* Training results in accuracy and speed. URRT&0M & A7 UTW gial
* Development of qualities like confidence, attractiveness etc. 3THAZARN, THYUDT, S.

Tor AT giar.



v’ Task-analysis &I fazeaor

* Following steps in the process of developing psychomotor skills in a child are given

by Dr. Dave. SIG®HTHE $RE® HINGATIT [AHTH 0TI UHIIGTS! eI U=l S1. S&§ Tt

v Importance of practice in skill development ﬁ'ﬂ?{q ICEARIGRRCIE R ]

v Importance of feedback in skill development PTG fTHTHTT YATHIUIT
Hecd



2.6 Theories of personality SafeqdcaT<aT SUURI

* Personality has been derived from the Latin word “persona” which means “mask” used by
the actors to change their appearance. It is the combination of an individual thoughts,
characteristics, behaviours, attitude, idea and habits.

* Personality 8T 2eg &5 Latin X[sg Persona URI dd HTOGT YA Ui HTHT araT 31 J&aer rdT

* Personality is the sum total of all the biological innate dispositions, impulses, tendencies,
appetites and instincts of the individual and the dispositions and tendencies acquired by
experience. — Morton Prince (1929)

. HfRIHT FUTS Sifa® SwHoITd WU, STAT, g, Y SATOT TET= ARl Sid-UR0I SATfor
ATHAM Yao AT IHTT HTOT Fgeii ol adtet. - |idA filg (2]3%)



> Factors influencing personality afdad@ray aRome HRUR gew

Personality

Biological Factors
Ycdh

Body features TRRTAT

Endocrine glands 3fd:¥ardt et

Heredity 3431

Environmental

factors TRINRIY

Ycap

Family 347
‘School 1
‘Society Tl

e group frA e
GeographicalEmironment ¥ e [




THEORIES OF PERSONALITY Afdddar=ar SUUl

Trait ToTd Type Tfdd Humanistic ATadrare!

Trait Theories TUTdd SUURII

Trait: A trait is a predisposition or way to respond in a manner to various Kinds of stimuli.

T[UTdd : UTdd 8T U YA fobar fafaer yerr=ar S<wri1 ufawre Svarn anf sie.

A trait is what accounts for the more permanent, enduring features of our behaviour.
“Generalized action tendencies”.



*» Trait theory of personality : Gordon Allport SafdIHT! UTd<d SUURN : M-S AU

* Psychologist G. W. Allport classified personality on the basis of the following Traits.
. Ofl. 3, OUIC T AHIRAAT HAfFIHCGR THR0T WIS UITARATTAT STUR FO.

Allport’s classification of Personality 3fouldd faaaa
aiffeoT

I | l |
Cardinal Traits Central Traits %e;;;nd
T TUId CEBRINGEE ITde

I. Cardinal Traits W& TUTdd

* The traits that are inherent in a person lead to his behaviour. A person thinks and behaves
according to this attribute.

- FARNAY od: o] uidfrsed fa=ar adarer Ruiiyd adrd. a1 TUIfARRMGER saw! faar #ed
d g+ .




I1. Central Traits H&1g o

* Central traits are the various qualities that a person has in place. The sum of these
qualities forms the personality of a person.

. gl urdfarsedt el Aadie fewoft sraoe fafas 1ot ar Tuiar Y=y 997 i afdaaa
TR Bld.

111. Secondary Traits g&¥ T[UTdd

* Although these traits exist, they do not have much effect on the personality.
. %Wé@mmﬁwmumwmwmﬁ

* According to Alport, physical and mental factors need to be considered together in
personality. No two individuals have exactly the same characteristics when it comes to
explaining traits.

. 3OUICH Hd AfRHCGd ARG T HFRIS gehidl THAd [TUR B0 Ta3aP 3MTe. T faziy Ty



» CATTEL'S TRAIT THEORY &¢@ [UTd<d SUUH

Raymond Cattel argued that every trait of personality is a stable and prominent feature of
personality.

IS $® A ARHER TS BV § AfFaH@ U T T G&UT 3Hd 3 0d Hiso.

Using the factor analysis technique, Cattel identified groups of 12 characteristics in an
individual. And also explained their antagonistic characteristics while stating this group.

PO Yo [ YU TATET SUIRT B qad Il TR 2R UGN e Hiffide. 98 7T

Catte’s classification of Personality ®e¢od aafaaaa aiffeeor

|
I | | |
Common : : : :
: Unique Traits Surface Traits Source Tralts
Traits 9H




Catte’s classification Trait groups ®¢od TURIY=Y THfHRT

. Original Trait §o& Y=Y - Opposite Trait favs qJY=Y

Cyclothymic, extrovert Sfgddl, GEaurdt, safie Schizothymic siadst, fasfrer, arex
2 Intelligent gfam, faarst 2 Mental Defect Hagat, faamst
3 Emotionally stable addardt, fRR 3 Demoralised 3TdE®!, IfRRAR
4 Dominance 7Y, TRIFAR, FSH 4 Submissiveness fdTazfi®, goar
5 Surgency 3THdl, 3TMATS!, FHTSIRNS 5 Melancholic desurgency g:4@l, fFRT=MaTd}, tTHodise
6 Sensitive, Imaginative &qard}, i 6 Rigid/Tough AUz, Fddt
7 Trained/Socialised Ii¢dUHl, TagRIATL 7  Boorish 3agRt, A9
8 Positive Integration Tad, faerdi 8 Immature Dependant WRd7, tRETS =il
9 Charitable UT®, GgPHRI, HTHIG D] 9 Obstructive, Withdrawn ®oR, 3RIgHRI
10 Neurasthenia g, U6, faTra 10 Vigorous &, Hg-d!, Tefzadt
11 Hypersensitive STfo=T, 9ae, Srfaw] 11 Adjustable, calm, tolerant SHTISI®, 2id, Aigw]
12 Surgent STe!, fazary 12 Paranoic AWSIU, §ATT, ST



Type theory of personality Sfeaa@T=aT ¥da IUTRIL

* A person's personality is described or classified on the basis of his or her body type in the
Type theory . Hippocrates is considered to be the father of this theory.

. o RR UFdr=r YR foear safdawar quiF fear avffevor avfaa Suustt wea wvang ome. a1
SUURI I SF$ WU feuishTes Iiq1 4o o,
I. Personality classification by Hippocrates feulshresd aid safaayea arffaor

* Certain chemicals in the body are associated with temperament and certain behavioural
tendencies.

¢+ IRRIAS BIE IS i€l UG TUIYHRRN 7 faRe ad= yasizi S99y srl.

Body fluid Personality type | Temperament Characteristics ¥aUTa afirsed
YIS g0 | SAfdayarar ai

Blood o« Sanguine Gn'irlﬂﬁﬂ -hearted optlmlstlc happy, and accommodatlng fae gt

Yellow Bile  Choleric zftsreidl Irrltable, Angry but passmnate, and strong with active imagination
e frsfrs, daw i Scbe, Aeigd AT Afhd HFSUATRIGI! OO,



Body fluid TRIAA® | Personality type | Temperament Characteristics TaHTd dfirsed
G Hfqaaearan o

Phlegm(mucus) % Phlegmatic Cold, calm, slow or sluggish and indifferent ¥s, 1id, g fdar
rmaaghn el aresaft onfor SerRiA
Black Bile ® fis@  Melancholic Bad tempered, dejected, sad, depressed, pessimistic,
SR deplorable and self-involved arge ¥ayTa, fRTaT, §: W, ARG,
TIOT ¥ael: A9 Yao o

II. Kretschmer’s classification A< fdadd arffezon

* Kiretschmer asserts that there is a close relationship between a person's physical structure
and personality when classifying personality.

. HIAX A AR IRRIGAT ATVT AfRIHACG T STasdT HaY SGSIT YU $o.

Body Type (Physical Structure) Personality characteristics

Pyknic (having fat bodies) AU Sociable, jolly, easy-going and good natured fAS—ER, 3THdI, FoH
STFOT TS FGHTT RIS S

Athletic (Balanced body) iRy Energetic, optimistic and adjustable. 3TaY, TRMATGT STfOT 9GS
WIHRUMR

Leptosomatic (lean and thin) ¥gua™  Unsocial, reserved, shy, sensitive and pessimistic 3RITHT®, iy,
BTN, HdgAzNe SMfor fARTRImardt



111. Sheldon’s Classification 2GS ° safdaHa aiffdH ol

* Dr. William Sheldon argued that personality is primarily a matter of physical constitution,
temperament, and personality.

- 1. faouw Age giHl AfFaHard TSI ARG 94 UG T Afdadd Jiar Ja EaGard gfaurga
Hh

Physical constitution . .. Personality characteristics
ﬂ%% o Somatic description IR qui= S /8

Endomorohic Person having highly developed viscera but Easy-going, sociable and
— tphic ¥o weak somatic structure R, UlcTl @R 3{{¥d, TR affectionate Y&H, ARG 0T
JHTOT SR By
Craving for muscular activity, self-
Mesomorphic §iegg  Balanced development of viscera and somatic assertive, loves risk and adventure.

structure fUBER IRRIP, GHAIS IARIRD [dH A ARMHNTS TR, ST d=ar
JIGAUIRI, STIRITH 3107 HTEH SHTASUIRI.

. : Pessimistic, unsociable and
Jeurdes  Weak somatic structure as well as undeveloped ’
eiipmarplie E reserved, FRRRITEE], TARIG TS

viscera 3d, 3{2[dd



Humanistic theory of personality SafdqHaTl AFadrard! IUd=il

Carl Rogers Abraham Maslow and Kelly, who believed in the constructive and creative
potential of human beings, are considered to be the forerunners of the humanist theory.

HIFaTAT f[AUTIS G GTSiHRNe &HdOR A9 SAUIR BT IS SSTEH AIRGT 3T ol § ATadIardt
SUURI T 3MTEI YOId HIFS SITdTd.

“Behaviour is basically the goal directed attempt of the organism to satisfy its needs as
experienced, in the field as perceived.”- Karl Rogers

g1 g1 STEFdad! Pl 3R IHIadroT URIRIAR THe- B MYl TR HRTGUATHTS] i
ool ¢ YSUS IHTd.” - BTO Ao
> Factors of Personality- Organisum and self faqdard ge®- sitq 3for &

* The Organisum is the center of various experiences and the self is the recognized part of
the experiences experienced by a person.

- ofia g1 fafae srya 5 S W@ WU saad i+ daoadl Uaidr AT YIT §i4.

* What is my own position in the surrounding environment? Who am i? The person learns
about this through self.

.+ W Y Al GHITdTo T TR Tad:d I H1a? W HI0T 3MTg ? T fawdt aifgdl e ga.



> Ideal self and Real self 3¢l ¥ 3for ada ¥

* The more uniformity there is between the ideal self and the real self, the happier and
more satisfied the person is.

3Tl I 3MTT IRAId ¥ i RIde! Tahudr 3o fade! saardl SR 3T 9 JHTYTT 3.
> Introspection and self-discovery TATURIEUT T SMTHTTAHR

* Introspection and self-discovery are the needs of every person and one strives for them
and tries to get a positive response. Positive wishes are essential for self-discovery.

¢ SMTHUNET T MTHATTTPR 7 Td® AN TR 3T ATH AT AR T Dd ST FHRIHD

Indian Concept of Personality development. safdia faw™T- HRAT SHGUHT.

* The origin of psychology in India is found in philosophy. Indian psychology mainly
consists of a person's physical posture, ideological character and overall temperament.
Personality is the social and ideal behavior of a person.

YRATd AT &6 daqHTd 3Tecsd. HRAII AT sdadidl eifve davur, faararoft
IR d THUT WU el YIS GHTART gidl. STk JTHTSTHI 9 TSI ad- FguTel fdaded g4,



2.7 Self Concept — Meaning and development. ¥ HHau-1- 3 3M1for fawr

> Meaning of self concept T-Hwmaudr 3

. Self-conceé)t is howy erceive your behaviour, abilities, and unique characteristics.

o wad:d g, m%amﬂmwwﬁwwwww

> Development of self concept T-THau-dr 3

v’ Setting goals @& fAfRad oo
v' Observing problems and challenges THT G 3TE™ Tid AG DT BRI
v’ Ready to accept change SG® WIPRUIT TURT

v Self-assessment ¥ &b

+++
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